edam 

<9 

Educational Sciences: Theory & Practice - 13(4] • 2429-2433 
®2013 Educational Consultancy and Research Center 
www.edam.com.tr/estp 
DOI: 10.12738/estp.2013.4.1624 

Teacher Opinions on the Concepts Preparing Students 
to a Democratic Life in the First Grade Social Studies 

Course 

Mustafa BEKTA§ a 

University of Sakarya 

Abstract 

The purpose of this research is to determine the teacher opinions on whether the concepts preparing the 
students to the democratic life in the first grade social studies course theme "My School Excitement" are 
convenient for the level of the students. In the present study, the phenomenon science model, which is one of the 
qualitative research models, is used. Criterion sampling, one of the purposive sampling methods, is applied. The 
study group consists of 13 primary school first grade teachers who are teaching at 4 primary schools in Hendek 
district of Sakarya province in 2010-2011 Education period. For the interviews, semi-structured interview form, 
which is prepared by the researcher, is used. Content analysis is employed in the analysis of the data. According 
to the research results, all the teachers, who have participated the research, do not find "ballot and club" 
concepts appropriate for the first grade level, "selection/election, and vote” concepts are not found appropriate 
for the first grade level by almost all of the teachers who have taken part in the research. Teachers who find the 
related concepts appropriate for the first grade level state that they find the concepts appropriate in terms of 
experience, awareness, readiness and development. Teachers who do not find the related concepts appropriate 
for the first grade level gave reasons such as; the concepts are abstract, students’ readiness levels are not 
appropriate, they act individually and the concepts are not included in their lives. For these concepts while 
some of the teachers suggest that it would be appropriate for the second term of first grade, the majority of 
the teachers suggest that it would be appropriate to teach these concepts in the second, third or fourth years. 
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Concepts is a kind of classification that is used to 
group similar objects, people, events, ideas and 
processes (Klausmeier, 1992; Senemoglu, 2005). 
There are a lot of concepts that students need to 
gain in the process of teaching and learning in 
educational institutions. The richness and clarity of 
the concept is an important factor of the individual 
in learning. Although some of the concepts can be 
learned in everyday life, they are not always learned 
accurate and fully. It cannot be said that concepts 


can always be learned accurate and fully in planned 
education process (Fidan, 1985; K 1 I 19 , 2008; 
Ku^aktp-Ekim, 2007; Turan, 2002; Yukselir, 2006). 

According to Piagets view the structure in 
the process of concept formation reaches an 
equilibrium. So like all the descriptive information, 
recognizing the misconception information begins 
to start as a “gap” (Rowell, Dawson, & Lyndon, 
1990). A concept that is formed in the mind of an 
individual is not easy to replace and in mislearning it 
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negatively affects other learnings (Diindar & Aksoy, 
2010; Ulgen, 2004). The causes of misconceptions 
have been examined in many studies (Cin, 2010; 
Co§tu, Ayas, 8 c Unal, 2007; Koksal, 2006; Tekkaya, 
C^apa, & Yilmaz, 2000; Yagbasan & Giil^ek, 2003). 

A good knowledge of a concept contributes to learn 
the other concept correctly, but learning a concept 
incorrectly causes negative effect of learning the 
next concept. The most important sources of 
understanding how the misconceptions are formed 
are teacher experiences (Atasayar, 2008; Bal 8 c Aki§, 
2010; Memnun, 2008). In this respect, it is a very 
important feature for teachers to understand the 
world of children (Gelbal 8 c Duyan, 2010). 

Giving the concepts in abstract terms at an early 
age makes student’s understanding difficult and 
especially the abstract concepts are tried to teach 
as rote learning (Erdem, Yilmaz, 8 c Morgil, 2001). 
Traditional education directs students to learn 
mechanical or rote learning answers instead of 
active or creative thinking (Ogulmu§, 2006). 

The formation of the meaning of the concept 
democracy “elected representatives in a free 
electoral system established as a result of the public 
administration” lasted about two thousand year 
period of time (Dogan, 2003). Although according to 
a widespread view democracy is to see vote, election, 
political parties etc. as an official policy (Levin, 1998), 
the reason for emergence of democracy is based on 
the individual’s struggle for honor and appreciation 
by Dewey (1938). Although it is difficult to achieve 
democracy, the desire to be treated equally is in 
human’s nature (UNESCO, 1998). 

With the addition of 3 concepts in 2009 (selection/ 
election, voting and ballot), there are 46 concepts in 
first grade social studies course theme “My School 
Excitement”. The list consists of concepts related 
with democracy such as; ballot, vote, selection/ 
election, rules, clubs, responsibility, cooperation, 
teamwork and task (Milli Egitim Bakanhgi Talim 
ve Terbiye Kurulu Ba§kanhgi [MEB], 2005, 2009). 

There are many studies in the literature related to 
the concepts (Adeyemi, 2002; Alim, Ozdemir, & 
Yilar, 2008; Bulu§-Kirikkaya 8 c Giillii, 2008; Co§tu, 
Karata§, 8 c Ayas, 2003; Diindar, 2007; Farris 8 c 
Fuhler, 1994; K 1 I 19 , 2007; Klausmeier, 1992; Koray 
8 c Tatar, 2003; Koray, Ozdemir, 8 c Tatar, 2005; 
Ta§km 8 c $ahin, 2008; Ta§h, 2005; Ustiin 8 c Akman, 
2003). However, the concept of learning styles of 
children and adults differ (§im§ek, 2006). 

This research is made to determine the teacher 
opinions on whether the concepts preparing the 
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students to the democratic life in the first grade 
social studies course theme “My School Excitement” 
are convenient for the level of the students. 

Method 

The Model of Research 

In the present study, the phenomenon science 
model, one of the qualitative research models, is 
employed. 

Study Group 

In the research criterion sampling, one of 
the purposive sampling methods, is applied 
(Buyukoztiirk, Kih<;-Qakmak, Akgiin, Karadeniz, 
8 c Demirel 2013). The working group consists of 
13 primary school first grade teachers who are 
teaching at 4 primary schools in Hendek district of 
Sakarya province in 2010-2011 Education period. 

Data Collection Tool and Data Collection 

The research data is obtained from the interviews 
with the teachers after finishing “My School 
Exitement” theme that is made in the vice 
principals rooms that are made by the researcher 
in accordance with appointments. For interviews, a 
semi-structured interview form was used that was 
prepared by the researcher. In the interviews the 
questions are asked in everyday speech language. In 
the interviews, which are recorded in 70 minutes, 
questions about each concept are asked to the 
teachers. 

Data Analysis 

Content analysis is used to analyze the data. For the 
reliability, Miles and Huberman’s (1994) formula is 
applied for the encodings that are made by the three 
researchers and the correspondence percentage 
is calculated as 95%. Since the correspondence 
percentage is more than 70%, the research is 
accepted as reliable. While teachers’ expressions are 
given in the research, a code name is used for each 
teacher that is eligible for the gender. 

Validity and Reliability 

a) In order to increase the internal validity of 
the study, a semi-structured interview form is 
developed. After the interviews are completed, 
the sound recordings are brought into written 
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text carefully and this text is sent back to the 
person who is interviewed and is asked to check 
it. On the other hand, the interviews are made 
in a friendly atmosphere and the interviews are 
made by mutual trust while they are provided to 
remain confidential. 

b) In order to increase the external validity of the 
study, the research process and those made in 
this process are described in details. 

c) In order to increase the internal reliability of the 
research, the relevant parts of the findings are 
given directly as an example without making any 
comments. 

d) In order to increase the external reliability of the 
research, the researcher described all the things 
in details that are made in the process. 

Results 

When the views of teachers, who participated in 
the research, whether the related 9 concepts are 
appropriate for the first grade level are examined; 
the concept of task was found appropriate by 8, 
the concept of rule was found appropriate by 7, the 
concept of group work was found appropriate by 6, 
the concept of cooperation was found appropriate 
by 6, the concept of responsibility was found 
appropriate by 5, the concept of selection/election 
was found appropriate by 2 and the concept of vote 
was found appropriate by 2 teachers for the first 
grade level. While all the teachers who participated 
in the research did not find the ballot and clup 
concepts appropriate for the first grade level, almost 
all of them did not find the selection/election and 
vote concepts appropriate for the first grade level. 
The other concepts were defined as appropriate 
or not appropriate about half of the teachers who 
participated in the research. 

When the views of teachers, who participated in 
the research, about finding the related concepts 
appropriate for the first grade level are analyzed; 
teachers’ views are collected totally in 7 codes and 4 
themes that these codes formed. These themes are 
experience, awareness, readiness and development. 

When the views of teachers, who participated in 
the research, about finding the related concepts 
appropriate for the first grade level are analyzed; 
teachers’ views are collected totally in 8 codes and 4 
themes that these codes formed. These themes are 
abstract, readiness, individuality, and experience. 

When the views of teachers, who participated in the 
research, about finding the related concepts are not 


appropriate for the first grade level are analyzed, 
they suggested these concepts for the 2 nd , 3 rd and 4 th 
grade levels. 

Discussion 

All the teachers, who participated the research, 
do not find “ballot and club” concepts appropriate 
for the first grade level. “Selection/election, and 
vote” concepts are not found appropriate for the 
first grade level by almost all of the teachers who 
participated in the research. The determinations in 
the literature of Ergiin and Ozsuer (2006), Woolfolk 
and McCune-Nicolich (1984) and Senemoglu 
(1999) are parallel with the study results. 

Teachers who find the related concepts appropriate 
for the first grade level stated that they find these 
concepts appropriate in terms of experience, 
awareness, readiness and development. The 
determinations in the literature of Seifert (1983) and 
Hayran (2010) shows parallel with the experience 
theme that the teachers who participated in the 
study and outlined the compliance level of the 
concept. Teachers who participated in the research 
emphasized the importance of awareness of Langer’s 
(2000) statements. Searchers expressions in the 
literature like Ulgen (1997), Woolfolk and McCune- 
Nicolich (1984) and Carmichaeal and Hayes (2001) 
corresponds with the emphasis on the concept of 
readiness that the teachers who participated in the 
research and stated that the concept is appropriate 
for the level. Researcher’s expressions like Child 
(2004) and Fidan (1996) corresponds with the 
emphasis on the concept of development that the 
teachers who participated in the research and stated 
that the concept is appropriate for the level. 

Teachers who did not find the related concepts 
appropriate for the first grade level stated reasons 
such as the concepts are abstract, the students’ 
readiness levels are not appropriate, they act 
individually and the concepts do not take place in 
their lives. The researcher’s expression like Charles 
(2003) and Bekta§ (2009) show similarities with 
the expressions of the teachers who participated 
in the research and stated that on the concepts of 
abstract are not appropriate for the level. While 
the teachers who participated in the study and 
stated that the concepts are not appropriate for the 
level and pointed out the reasons that the students 
stand out individuality shows similarities with 
the researchers’ expressions in the literature like 
Bruner (1957) and Bacanli (2006), it does not show 
similarities with Senemoglu’s (2005) expressions. 
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Teachers who participated in the study and stated 
that the concepts are not appropriate for the level 
and pointed out the reasons that the concepts do 
not take place in students’ lives show similarities 
with the expressions of researchers in the literature 
like Sprinthall and Sprinthall (1990). 

While some of the teachers are suggesting the 
related concepts for the the second semester of 
1 st grade level, the majority of the teachers are 
suggesting most of these concepts for the 2 nd , 3 rd and 
4 th grade levels. It is difficult to gain students abstract 
concepts who are not yet in abstract thinking stage 
(Doganay, 2003). However, some teachers’ efforts to 
gain these concepts to students may be caused by 
concept teaching method that they applied. Bruner 
(1960) stated that in concept teaching when and 
how the concept is taught is important. 


References/Kaynak^a 

Adeyemi, M. B. (2002). An investigation into the status of 
teaching and learning of the concept of democracy at the 
junior secondary school level in Botswana. Educational 
Studies, 28(4), 385-401. 

Alim, M., Ozdemir, U. ve Yilar, B. (2008). 5. Smif 
ogrencilerinin bazi cografya kavramlarmi anlama 
diizeyleri ve kavram yamlgilari. Atatiirk Universitesi Sosyal 
Bilimler Enstitiisii Dergisi, 11(1), 151-162. 

Atasayar, A. (2008). Kavram ogretimi siirecine yonelik i$erik 
geli§tirme aracinm tasarlanmasi ve kullanifliligi. (Yiiksek 
lisans tezi, Hacettepe Universitesi Fen Bilimleri Enstitiisii, 
Ankara), http://tez2.yok.gov.tr/ adresinden edinilmi^tir. 
Bacanli, H. (2006). Geli$im ve ogrenme. Ankara: Nobel 
Yayin Dagitim. 

Bal, M. S. ve Aki§, A. (2010, Mayis). Sosyal bilgiler 
dersi “insanlar ve yonetim” iinitesinde kar$ila$ilan 
kavram yamlgilari. 9. Ulusal Smif Ogretmenligi Egitimi 
Sempozyumu’nda sunulmu§ bildiri, Elazig. 

Bekta§, M. (2009). Hayat ve hayat bilgisi dersi. S. Ogiilmu§ 
(Ed.), ilkogretim hayat bilgisi ogretimi ve ogretmen el kitabi 
i^inde (s. 1-11). Ankara: Pegem Akademi Yayincilik. 
Bruner, J. S. (1957). On perceptual readiness. Psychological 
Review, 64(2), 123-152. 

Bruner, J. S. (1960). The process of education. Cambridge, 
Mass.: Harvard University Press. 

Bulu§-Kinkkaya, E. ve Giillii, D. (2008). ilkogretim behind 
smif ogrencilerinin lsi-sicaklik ve buharla§ma-kaynama 
konularindaki kavram yamlgilari [Online]. Ilkogretim- 
Online, 7(1), 15-27. http://ilkogretim-online.org.tr 

adresinden edinilmi§tir. 

Buyiikozturk, §., K 1 I 19 (^akmak, E., Akgiin, O. E., 
Karadeniz, §. ve Demirel, F. (2013). Bilimsel Ara$tirma 
yontemleri. Ankara: Pegem Akademi. 


Carmichaeal, C. A., & Hayes, B. K. (2001). Prior knowledge 
and exemplar encoding in childrens concept acquisition. 
Child Development, 72(4), 1071-1090. 

Charles, C. M. (2003). Ogretmenler i$in Piaget ilkeleri (qev: 
G. Ulgen). Ankara: Nobel Yayin Dagitim. 

Child, D. (2004). Psychology and the teacher. New York: 
Continuum. 

Cin, M. (2010). Smif ogretmeni adaylarmm dogal afetler 
ile ilgili yamlgilari. Marmara Cografya Dergisi, 22, 70-81. 
Co§tu, B., Ayas, A. ve Unal, S. (2007). Kavram yamlgilari 
ve olasi nedenleri: kaynama kavrami. Kastamonu Egitim 
Dergisi, 15(1), 123-136. 

Co§tu, B., Karata§, F. O. ve Ayas, A. (2003). Kavram 
ogretiminde <;ah§ma yapraklarimn kullamlmasi. 
Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 14, 33-48. 
Dewey, J. (1938). Giiniimuz dunyasmda demokrasi ve 
egitim (^ev. H. Qah§kan). J. Ratner (Ed.), Giiniimiizde 
egitim iqnde (s. 237-246). Ankara: Pegem Akademi. 
Dogan, I. (2003). Vatanda§lik demokrasi ve insan haklari. 
Ankara: Pegem A. 

Doganay, A. (2003). Ogretimde kavram ve genellemelerin 
geli§tirilmesi. C. Oztiirk ve D. Dilek (Ed.), Hayat bilgisi ve 
sosyal bilgiler ogretimi (s. 228-250). Ankara: Pegem A. 
Diindar, H. (2007). Kavram analizi stratejisinin ogrencilerin 
kavram ogrenme ba$ansi ve hayat bilgisi dersine ilifkin 
tutumlarina etkisi (Doktora tezi, Gazi Universitesi Egitim 
Bilimleri Enstitiisii, Ankara), http://tez2.yok.gov.tr/ 
adresinden edinilmi§tir. 

Diindar, H. ve Aksoy, N. (2010). Kavram analizi 
stratejisinin ogrencilerin kavram ogrenme ba§arisi ve hayat 
bilgisi dersine ili§kin tutumlarma etkisi. Akademik Baki$ 
Dergisi, 21, 1-27. 

Erdem, E., Yilmaz, A. ve Morgil, i. (2001). Kimya dersinde 
bazi kavramlar ogrenciler tarafindan ne kadar anla§iliyor? 
Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 20, 65-72. 
Ergiin, M. ve Ozsiier, S. (2006). Vygotsky’nin yeniden 
degerlendirilmesi. Afyon Karahisar Universitesi Sosyal 
Bilimler Dergisi, 2, 269-292. 

Farris, P. J., 8 c Fuhler, C. J. (1994). Developing social studies 
concepts through picture books. The Reading Teacher, 
47(5), 380-387. 

Fidan, N. (1985). Kavramlarin ogretimi. Qagda§ Egitim, 
101, 3-9. 

Fidan, N. (1996). Okulda ogrenme ve ogretme. Ankara: 
Alkim Yayinevi. 

Gelbal, S. ve Duyan, V. (2010). ilkogretim ogretmenlerinin 
9001 k sevme durumlarma etki eden degi§kenlerin 
incelenmesi. Hacettepe Universitesi Egitim Fakiiltesi 
Dergisi, 38, 127-137. 

Hayran, Z. (2010). Qok uyaranli egitim ortamlarimn 
ogrencilerin kavram geli§imine etkisi. Egitim ve Bilim 
Dergisi, 35(158), 128-142. 

K 1 I 19 , F. (2007). Kavramlarin ogretiminde kavramin i<;erik 
ogelerinin a<;iklanmasmm akademik ba§ariya etkisi. 
Mersin Universitesi Egitim Fakiiltesi Dergisi, 3(2),145-161. 
K 1 I 19 , F. (2008). Kavramlarin ogretiminde kavram analizi 
yonteminin akademik ba§ariya ve bili§sel esneklige etkisi. 
Firat Universitesi Sosyal Bilimler Dergisi, 18(2), 223-238. 
Klausmeier, H. J. (1992). Concept learning and concept 
teaching. Educational Psychologist, 27(3), 267-286. 

Koksal, M. S. (2006). Kavram ogretimi ve ^oklu zeka 
teorisi. Kastamonu Egitim Dergisi, 14(2), 473-480. 


^ 2432 




BEKTA§ / Teacher Opinions on the Concepts Preparing Students to a Democratic Life in the First Grade Social Studies Course 


Koray, O. ve Tatar, N. (2003). ilkogretim ogrencilerinin 
kiitle ve agirlik ile ilgili kavram yamlgilari ve bu yanilgilarin 
6., 7. ve 8. sinif diizeylerine gore dagilimi. Pamukkale 
Universitesi Egitim Fakiiltesi Dergisi, 1(13), 187-198. 

Koray, O., Ozdemir, M. ve Tatar, N. (2005). ilkogretim 
ogrencilerinin “birimler” hakkinda sahip olduklari kavram 
yamlgilari: kiitle ve agirlik ornegi [Online], ilkogretim- 
Online, 4(2), 24-31. http://ilkogretim-online.org.tr 

adresinden edinilmi§tir. 

Ku§ak<;i-Ekim, F. (2007). ilkogretim fen ogretiminde 
kavramsal karikatiirlerin ogrencilerin kavram yamlgilarim 
gidermedeki etkisi (Yiiksek lisans tezi, Ankara Universitesi 
Egitim Bilimleri Enstitiisii, Ankara), http://tez2.yok.gov.tr/ 
adresinden edinilmi§tir. 

Langer, E. J. (2000). The construct of mindfulness. Journal 
of Social Issues, 56(1), 1-9. 

Levin, B. (1998). The educational requirement for 
democracy. Curriculum Inquiry, 28(1), 57-79. 

Memnun, D. S. (2008). Olasihk kavramlarmin 
ogrenilmesinde kar§ila§ilan zorluklar, bu kavramlarm 
ogrenilememe nedenleri ve ^oziim onerileri. inonii 
Universitesi Egitim Fakiiltesi Dergisi, 9(15), 89-101. 

Miles, M. B., & Huberman, A. M. (1994). An expanded 
sourcebook qualitative data analysis (2nd ed.). California: 
Sage. 

Milli Egitim Bakanhgi Talim ve Terbiye Kurulu Ba§kanligi. 
(2005). ilkogretim 1, 2 ve 3. smiflar hayat bilgisi dersi 
ogretim programi ve kilavuzu. Ankara: Devlet Kitaplan 
Miidiirliigii Basim Evi. 

Milli Egitim Bakanhgi Talim ve Terbiye Kurulu Ba§kanligi. 
(2009). ilkogretim 1, 2 ve 3. smiflar hayat bilgisi dersi 
ogretim programi ve kilavuzu. http://talimterbiye.mebnet. 
net adresinden edinilmi§tir. 

Ogiilmii§, S. (2006). Kifiler arasi sorun gdzme becerileri ve 
egitimi. Ankara: Nobel. 

Rowell, A. J., Dawson, C. J., & Lyndon, H. (1990). Changing 
misconceptions: a challenge to science educators. 
International Journal of Science Education, 12(2), 167-175. 
Seifert, K. (1983). Educational psychology. New Jersey: 
Houghton Mifflin Company. 

Senemoglu, N. (1999). Ogrenme iriinleri ve ogretimi, 
ilkogretimde etkili ogretme ve ogrenme ogretmen el kitabi. 
http://www.kartalram.gov.tr adresinden edinilmi§tir. 


Senemoglu, N. (2005). Geligim ogrenme ve ogretim 
kuramdan uygulamaya. Ankara: Gazi Kitapevi. 

§im§ek, A. (2006). Kavramlarm ogretimi. A. §im§ek (Ed.), 
igerik tiirlerine day ah ogretim (s. 27-71). Ankara: Nobel. 
Sprinthall, N. A., & Sprinthall, C. S. (1990). Educational 
psychology a developmental approach (4th ed.). New York: 
Random House. 

Ta§kin, O. ve §ahin, B. (2008). “C^evre” kavrami ve alti 
ya§ okul oncesi ^ocuklari. Pamukkale Universitesi Egitim 
Fakiiltesi Dergisi, 23, 1-12. 

Ta§li, I. (2005). 4.-7.Simf sosyal bilgiler programi iiniteleri 
ile ilgili kavram bulmacalari ornekleri [Online]. Milli 
Egitim Ug Aylik Egitim ve Sosyal Bilimler Dergisi, 166. 
http://yayim.meb.gov.tr adresinden edinilmi§tir. 

Tekkaya, C., (^apa, Y. ve Yilmaz, O. (2000). Biyoloji 
ogretmen adaylarimn genel biyoloji konularindaki kavram 
yamlgilari. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 
18, 140-147. 

Turan, i. (2002). Lise cografya derslerinde kavram ve terim 
ogretimi ile ilgili sorunlar. Gazi Universitesi Gazi Egitim 
Fakiiltesi Dergisi, 22(2), 67-84. 

Ulgen, G. (1997). Egitim psikolojisi. istanbul: Alkim 
Yaymevi. 

Ulgen, G. (2004). Kavram geligtirme kuramlar ve 
uygulamalar. Ankara: Pegem Yayincilik. 

UNESCO. (1998). Learning to live together in peace and 
harmony. UNESCO-APNIEVE Sourcebook for Teacher 
Education and Tertiary Zone Educators, UNESCO 
Principal Regional Office for Asia and the Pacific, Bangkok. 
Ustiin, E. ve Akman, B. (2003). U<p ya§ grubu <;ocuklarda 
kavram geli§imi. Hacettepe Universitesi Egitim Fakiiltesi 
Dergisi, 24, 137-141. 

Woolfolk, A. E., & McCune-Nicolich, L. (1984). Educational 
psychology for teachers. New Jersey: Prentice-Hall. 

Yagbasan, R. ve Giiltp^ek, (J. (2003). Fen ogretiminde 
kavram yamlgilarinm karakteristiklerinin tammlanmasi. 
Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 13(1), 102- 
120 . 

Yiikselir, A. (2006). ilkogretim 6. sinif sosyal bilgiler 
programmda gegen kavramlarm kazammi ve kalicihginda 
kavram analizi yonteminin etkisi (Yiiksek lisans tezi, 
Qukurova Universitesi Sosyal Bilimler Enstitiisii, Adana). 
http://tez2.yok.gov.tr/ adresinden edinilmi§tir. 


2433 ■“ 




